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Sequential Organization of learning Sequence Activities in the 
Tonal Units in Terms of Skills and Content/ Context 

Tonal Register Book 1 
Unit Skill Content/Context 

1 Aural/Oral Tonic and Dominant/Major and Minor 
2 Verbal Association Tonic and Dominant/Major and Minor 
3 Creativity/Improvisation-verbal Tonic and Dominant/Major and Minor 
4 Aural/Oral Tonic and Dominant/Major and Minor 
5 Verbal Asiociation Tonic and Dominant/Major and Minor 
6 Partial Synthesis Tonic and Dominant/Major and Minor 
7 Aural/Oral Tonic and Subdominant/Major and Minor 
8 Verbal Association Tonic and Subdominant/Major and Minor 
9 Generalization-verbal Tonic, Dominant, and Subdominant/ 

Major and Minor 
10 Aural/Oral Tonic, Dominant, and Subdominant/ 

Major and Minor 
11 Verbal Association Tonic, Dominant, and Subdominant/ 

Major and Minor 
12 Symbolic Association-reading Tonic, Dominant, and Subdominant/ 

Major and Minor 
13 Symbolic Association-'Yriting Tonic, Dominant, and Subdominant/ 

Major and Minor 
14 Creativity/Improvisation-verbal Tonic, Dominant, and Subdominant/ 

Major and Minor 
15 Aural/Oral ' Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
16 Verbal Association Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
17 Partial Synthesis Tonic, Dominant, and Subdominant/ 

Major and Minor 
18 Generalization-symbolic Tonic, Dominant, and Subdominant/ 

Major and Minor 
19 Composite Synthesis-reading Tonic, Dominant, and Subdominant/ 

Major and Minor 
20 Partial Synthesis Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
21 Symbolic Association-reading Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
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Tonal Register Book 2 

Unit Skill Content/ Context 
22 Generalization-verbal Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
23 Symbolic Association -writing Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
24 Creativity/Improvisation-verbal Tonic, Subtonic, Subdominant, and 

Dominant/Mixolydian and Dorian 
25 Aural/Oral Multitonal/Multikeyal 
26 Composite Synthesis-writing Tonic, Dominant, and Subdominant/ 

Major and Minor 
27 Aural/Oral All Functions/Major and Minor 
28 Verbal Association All Functions/Major and Minor 
29 Creativity/Improvisation-verbal All Functions/Major and Minor 
30 Verbal Association Multitonal/Multikeyal 
31 Generalization-verbal Multitonal/Multikeyal 
32 Aural/Oral All Functions/Major and Minor 
33 Verbal Association All Functions/Major and Minor 
34 Partial Synthesis All Functions/Major and Minor 
35 Symbolic Association-reading All Functions/Major and Minor 
36 Generalization-verbal All Functions/Major and Minor 
37 Symbolic Association-writing All Functions/Major and Minor 
38 Composite Synthesis-reading All Functions/Major and Minor 
39 Generalization-symbolic All Functions/Major and Minor 
40 Partial Synthesis Multitonal/Multikeyal 
41 Composite Synthesis-writing All Functions/Major and Minor 
42 Creativity/Improvisation-verbal Multitonal/Multikeyal 

Sequential Organization of learning Sequence Activities in the 
Rhythm Units in Terms of Skills and Content/Context 

Rhythm Register Book 1 

Unit Skill 
1 Aural/Oral 
2 Verbal Association 

Content/ Context 
Macro/Microbeats/Usual Duple and Triple 
Macro/Microbeats/Usual Duple and Triple 

~~----~~~~r-------------------~. 
a"'J ~,c.\IJ"t"- 3 Aural/Oral Macro/Microbeats and Divisions/Elongations/ 

Usual Duple and Triple 
4 

5 

6 

22 

Verbal Association 

Generalization-verbal 

Partial Synthesis 

Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 



Unit 

7 

8 

9 
10 

11 
12 
13 

14 

Skill 
Creativity/Improvisation-verbal 

Aural/Oral 
Verbal Association 
Symbolic Association-reading 

Aural/Oral 
Verbal Association 
Symbolic Association-writing 

Generalization-symbolic 

Content/Context 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 
All Functions/Usual Duple and Triple 
All Functions/Usual Duple and Triple 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 
All Functions/Usual Duple and Triple 
All Functions/Usual Duple and Triple 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 

15 Partial Synthesis All Functions/Usual Duple and Triple 
Un~u..A-( , 1 ~1-:6---A:-u_r_al;-:/-::::O~r-al:-----------~M.acm/Microbeats and Divisions/Elongations/ 

. 1, ., ,..l-.ouiC 
.., ~ ~ Usual Combined 
r~ h.t-' J 

bt ~j~;~ 7 Verbal Association Macro/Micro beats and Divisions/Elongations/ 

b~l}ie,.. ~-t- Usual Combined 
~.} 18 Creativity/Improvisation-verbal Macro/Microbeats and Divisions/Elongations/ 

Gor Usual Combined 

19 Composite Synthesis-reading 

Rhythm Register Book 2 

Unit Skill 
20 Aural/Oral 
21 Composite Synthesis-writing 

22 Verbal Association 
23 Symbolic Association-reading 
24 Creativity/Improvisation-verbal 
25 Aural/Oral 
26 Aural/Oral 
27 Verbal Association 
28 Partial Synthesis 
29 Generalization-verbal 
30 Partial Synthesis 
31 Symbolic Association-writing 
32 Symbolic Association-reading 

33 Symbolic Association-writing 
34 Creativity /1m p rovisation-verbal 

35 Symbolic Association-reading 
36 Composite Synthesis-reading 
37 Symbolic Association-writing 
38 Composite Synthesis-writing 

Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 

Content/Context 
Macro/Microbeats/Unusual Paired and Unpaired 
Macro/Microbeats and Divisions/Elongations/ 
Usual Duple and Triple 
Macro/Microbeats/Unusual Paired and Unpaired 
All Functions/Usual Duple and Triple 
All Functions/Usual Duple and Triple 
Multimetric/Multitemporal 
All Functions/Usual Combined 
All Functions/Usual Combined 
All Functions/Usual Combined 
All Functions/Usual Duple and Triple 
Macro/Microbeats/Unusual Paired and Unpaired 
All Functions/Usual Duple and Triple 
All Functions/Usual Combined 
All Functions/Usual Combined 
All Functions/Usual Combined 
Macro/Microbeats/Unusual Paired and Unpaired 
All Functions/Usual Duple and Triple 
Macro/Microbeats/Unusual Paired and Unpaired 
All Functions/Usual Duple and Triple 
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24 

Unit 
39 
40 
41 
42 

Skill 
Verbal Association 
Generalization-verbal 
Creativity /Improvisation-verbal 
Generalization-symbolic 

Content/Context 
Multimetric/Multitemporal 
All Functions/Usual Combined 
Multimetric/Multitemporal 
All Functions/Usual Duple and Triple 



Specific Instructions for Teaching Tonal Units 1 Through 42 

TONAL UNIT 1 

AURAL/ORAL 

Section A 

TONIC AND DOMINANT/MAJOR AND MINOR 

The teacher sings the tonal sequence in D major using BUM. 

The teacher and students sing class patterns and individual patterns in D major using BUM. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 

1. Sing the tonal sequence in major tonality using BUM. 

2. Sing two or three class patterns on BUM without the class repeating those patterns. 

3. Explain (singing on the resting tone) that there may be two, three, or four different pitches included 
in each pattern. For example, in a pattern that includes three pitches, explain to students that there are 
three pitches in the pattern and they are to sing only the first pitch. Sing a few more patterns of 
various lengths and ask students to tell you how many pitches they heard. Then explain to students 
that no matter how many pitches they hear in a pattern, they are to sing only the first pitch. 

4. Demonstrate by singing a complete class pattern using BUM and then responding to yourself by 
singing only the first pitch of the pattern. You may suggest to young students that they put their hands 
over their mouths or say "sh" after singing the first pitch. The singing of a complete pattern by stu
dents, not just the first pitch, is an inappropriate response. 

5. Sing a class pattern using BUM and ask students to respond by singing only the first pitch. 

6. Proceed with two or three more class patterns before asking individual students to respond. Make sure 
to include some dominant class patterns interspersed with tonic class patterns to sustain the tonality 
that students are audiating. Don't forget to leave a pause between patterns, to breathe with students, 
and to use clear gestures for group patterns and individual patterns. 

7. When teaching individual patterns, be sure to mark in both the teaching mode (singing in duet with 
the individual student) and then in the evaluation mode (the student singing solo). 

Criterion 2 

1. Sing the tonal sequence in major tonality using BUM. 

2. Sing the resting tone of the tonality and ask students to sing it. Then ask them to audiate the resting 
tone. Explain to students the meaning of the word audiation by comparing it to the word thinking in 

language. The term resting tone is best not used until students are introduced to the verbal association 
level of learning in Unit 2. The singing of a complete pattern by students, not just the resting tone, is 

an inappropriate response. 

3. Demonstrate by singing a complete class pattern using BUM and then responding to yourself by 
singing the resting tone. 
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4. Sing a class pattern using BUM and ask students to respond by singing the resting tone. 

5. Proceed with two or three more class patterns before asking individual students to respond. Make sure 
to include some dominant class patterns interspersed with tonic class patterns to sustain the tonality 
that students are audiating. Don't forget to leave a pause between patterns, to breathe with students, 
and to use clear gestures for singing group patterns and individual patterns. 

6. Continue with individual students. When teaching individual patterns, be sure to mark in both 
the teaching mode (singing in duet with the individual student) and then in the evaluation mode (the 
student singing solo). 

Criterion 3 

1. Sing the tonal sequence in major tonality using BUM. 

2. Explain (singing on the resting tone) to the class that you are going to sing a pattern and you want 
them to respond by singing the complete pattern. 

3. Sing a class pattern using BUM and ask students to respond by singing the complete pattern. 

4. Proceed with two or three more class patterns before asking individual students to respond. Make sure 
to include some dominant class patterns interspersed with tonic class patterns to sustain the tonality 
that students are audiating. Don't forget to leave a pause between patterns, to breathe with students, 
and to use clear gestures for singing group patterns and individual patterns. 

5. Continue with individual students. When teaching individual patterns, be sure to mark in both 
the teaching mode (singing in duet with the individual student) and then in the evaluation mode (the 
student singing solo). 

Section B 
The teacher sings the tonal sequence in D minor using BUM. 

The teacher and students sing class patterns and individual patterns in D minor using BUM. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 
Follow the same directions outlined for Section A, Criterion 1. 

Criterion 2 
Follow the same directions outlined for Section A, Criterion 2. 

Criterion 3 
Follow the same directions outlined for Section A, Criterion 3. 
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VERBAL ASSOCIATION 

Section A 

TONAL UNIT 2 

TONIC AND DOMINANT/MAJOR AND MINOR 

The teacher sings the tonal sequence in F major for Criterion 1 and in D minor for Criterion 2 
(transpose to other keyalities if desired) using tonal syllables. 

The teacher sings the class patterns and individual patterns in F major (in the keyality of the tonal 
sequence) for Criterion 1 and in D minor for Criterion 2 using tonal syllables. 

The students do not sing class patterns or individual patterns. They respond by only answering questions 
about class patterns and individual patterns. 

The students are marked in the teaching mode and in the evaluation mode. 

Criteria I and 2 
1. Sing the tonal sequence in major tonality using tonal syllables. 

2. Sing DO and then explain that the resting tone is DO. Ask students to sing DO. 

3. Explain to the class that if the resting tone is DO, they are hearing major tonality. Ask students to sing 
the words major tonality on the resting tone. 

4. Sing the tonic pattern DO MI SO and tell students that it is a tonic pattern. Ask them to sing the 
word tonic on the resting tone. 

5. Tell students that any arrangement/combination of DO MI SO, such as SO MI DO or MI SO DO 
is a tonic pattern. 

6. Ask students to sing the word tonic on the resting tone after you sing various tonic patterns. 

7. Explain to students that when you sing something different from a tonic pattern, they are to sing the 
word no on SO. 

8. Demonstrate using various class patterns. 

9. Change the word no to dominant when you introduce the moderately difficult pattern. Be sure to 
explain that a dominant pattern is any arrangement/combination of SO TI RE FA. 

10. Continue with individual students. When teaching individual patterns, be sure to mark students in 
both the teaching mode and in the evaluation mode. Even though the student does not respond by 
singing, the teacher, using standard gestures, indicates to the student when to breathe and when to 
speak the answer in both the teaching mode and in the evaluation mode. In that way, the teacher and 
student will answer the question together in the teaching mode and the student will answer the ques
tion alone in the evaluation mode. 

Use the same directions for Criterion 2 and explain that 1) the resting tone is LA in minor tonality, 2) 
that a tonic pattern is any arrangement/combination of LA DO MI, and 3) that a dominant pattern is any 
arrangement/combination of MI SI TI RE. Tonal syllables, with few exceptions, to be indicated, are 
always sung by the teacher and students, not spoken. 
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VERBAL ASSOCIATION 

Section A 

TONAL UNIT 2 

TONIC AND DOMINANT/MAJOR AND MINOR 

The teacher sings the tonal sequence in F major for Criterion 1 and in D minor for Criterion 2 
(transpose to other keyalities if desired) using tonal syllables. 

The teacher sings the class patterns and individual patterns in F major (in the keyality of the tonal 
sequence) for Criterion 1 and in D minor for Criterion 2 using tonal syllables. 

The students do not sing class patterns or individual patterns. They respond by only answering questions 
about class patterns and individual patterns. 

The students are marked in the teaching mode and in the evaluation mode. 

Criteria 1 and 2 

1. Sing the tonal sequence in major tonality using tonal syllables. 

2. Sing DO and then explain that the resting tone is DO. Ask students to sing DO. 

3. Explain to the class that if the resting tone is DO, they are hearing major tonality. Ask students to sing 
the words major tonality on the resting tone. 

4. Sing the tonic pattern DO MI SO and tell students that it is a tonic pattern. Ask them to sing the 
word tonic on the resting tone. 

5. Tell students that any arrangement/combination of DO MI SO, such as SO MI DO or MI SO DO 
is a tonic pattern. 

6. Ask students to sing the word tonic on the resting tone after you sing various tonic patterns. 

7. Explain to students that when you sing something different from a tonic pattern, they are to sing the 
word no on SO. 

8. Demonstrate using various class patterns. 

9. Change the word no to dominant when you introduce the moderately difficult pattern. Be sure to 
explain that a dominant pattern is any arrangement/combination of SO TI RE FA. 

10. Continue with individual students. When teaching individual patterns, be sure to mark students in 
both the teaching mode and in the evaluation mode. Even though the student does not respond by 
singing, the teacher, using standard gestures, indicates to the student when to breathe and when to 
speak the answer in both the teaching mode and in the evaluation mode. In that way, the teacher and 
student will answer the question together in the teaching mode and the student will answer the ques
tion alone in the evaluation mode. 

Use the same directions for Criterion 2 and explain that 1) the resting tone is LA in minor tonality, 2) 
that a tonic pattern is any arrangement/combination of LA DO MI, and 3) that a dominant pattern is any 
arrangement/combination of MI SI TI RE. Tonal syllables, with few exceptions, to be indicated, are 
always sung by the teacher and students, not spoken. 
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5. Continue with individual students. When teaching individual patterns, be sure to mark students in 
both the teaching mode (singing in duet with the individual student) and in the evaluation mode (the 
student singing solo). 

Criterion 3 

1. Sing the tonal sequence in major tonality using tonal syllables. 

2. Explain to the class they will now respond by singing the complete pattern using tonal syllables. 

3. When teaching individual patterns, be sure to mark students in both the teaching mode (singing in 
duet with the individual student) and in the evaluation mode (the student singing solo). 

Section C 
The teacher sings the tonal sequence in D minor using tonal syllables. 

The teacher and students sing class patterns and individual patterns in D minor using tonal syllables. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 
Follow the same directions outlined for Section B, Criterion 1. 

Criterion 2 

Follow the same directions outlined for Section B, Criterion 2. 

Criterion 3 
Follow the same directions outlined for Section B, Criterion 3. 

TONAL UNIT 3 

CREATIVI1Y/IMPROVISATION-Verbal TONIC AND DOMINANT/MAJOR AND MINOR 

Section A 
The teacher sings the tonal sequence in F major for Criterion 1 and in D minor for Criterion 2 using 

tonal syllables. 

The teacher sings class patterns and individual patterns in F major for Criterion 1 and in D minor for 
Criterion 2 using tonal syllables. 

The students create and sing individual patterns in F major for Criterion 1 and in D minor for 
Criterion 2 using tonal syllables. 

The students are marked in only the evaluation mode. 

Criteria 1 and 2 

1. Sing the tonal sequence in major or minor tonality using tonal syllables. 

2. Explain to the class that you are going to sing a pattern using tonal syllables and you want them to 
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student an injustice. Under such conditions, the student could become disinterested and more weak
ened than a student with lower music aptitude. On the other hand, do not lose patience with a stu
dent who has low music aptitude. Although it usually takes longer, a student with low aptitude will in 
time be capable of giving an acceptable performance of the easy pattern. 

• Should a student with very high rhythm aptitude achieve the performance of a difficult pattern in 
teaching mode and the evaluation mode in a short amount of time and seemingly become bored, ask 
the student to perform both the easy and moderately difficult pattern in succession. To challenge the 
student further, he or she might be asked to perform the easy, moderately difficult, and difficult pat
terns in succession and in different orders. 

• You will find that teaching will be most efficient and enjoyable when it is not necessary for you to read 
in the register book the directions for teaching a criterion or to read the notation of the individual pat
terns. Of course, occasional reference to the directions and notation is to be expected. Enthusiastic 
facial expressions and continuous eye-to-eye contact with students is especially valuable when teach
ing learning sequence activities. 

• The specific detailed techniques (more abundant than those given in the register books) for teaching 
the various rhythm units are outlined in sequential order on the following pages. Do not hesitate to 
review them before a unit or criterion is taught. The level of skill learning sequence and rhythm con
text and content are titled on each page. The skill level is in capital letters to the left and the rhythm 
content and context is to the right under the unit number. 

Specific Instructions for Teaching Rhythm Units 1 through 42 

AURAL/ORAL 

Section A 

RHYTHM UNIT 1 

MACRO/MICROBEATS/USUAL DUPLE AND TRIPLE 

The teacher chants the rhythm sequence in usual duple using BAH. 

The teacher and students chant class patterns and individual patterns in usual duple using BAH. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 

1. Chant the rhythm sequence in usual duple using BAH. 

2. Explain to the class that you are going to chant a rhythm pattern using BAH and you want them to 
chant the same rhythm pattern using BAH. 

3. Using BAH, chant a class pattern that is four macrobeats in length. Gesture to students when 
to breathe on the fourth macrobeat and then have them begin to chant the pattern on the following 
macro beat. 
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4. Continue with individual students following the same directions. When teaching individual patterns, 
be sure to do both the teaching mode (chanting in duet with the individual student) and then the eval
uation mode (the student chanting solo). 

Before asking young students to respond to class and individual patterns, it may be helpful to demon
strate to students, without naming types of beats, how to move, emphasizing the weight of the body, in 
usual duple meter to macrobeats using their feet and legs as they are moving to microbeats using their arms 
and hands. 

Students should move to macrobeats and microbeats as they perform rhythm patterns in the first one 
or two rhythm units, that is, until they are able to "audiate" their movements. Unless students are flexible 
and can move their whole bodies freely in continuous flowing movement, they probably will not have the 
coordination to maintain a consistent tempo as they move to macrobeats and microbeats. In that case, the 
use of the rhythm register books and the teaching of rhythm patterns should be delayed until you believe 
the students have the necessary readiness to audiate rhythm patterns appropriately. 

Students should not be expected to be moving continuously to macrobeats and microbeats during the 
entire 10 minutes of learning sequence activities. They will move awhile, stop awhile, move awhile, and so 
on. When they are asked to perform an individual pattern, however, they should move to macrobeats and 
microbeats as they are chanting the individual pattern. 

If students do not have the readiness to move to macrobeats and microbeats in a coordinated manner 
while maintaining a consistent tempo, it is recommended that techniques found in jump Right In: The Early 
Childhood Music Curriculum be used to prepare students for rhythm learning sequence activities. All of the 
techniques are adaptable for use with older students. Also, there is an abundance of activities found in jump 
Right In: The Music Curriculum that are specifically designed to assist students in acquiring rhythm 
readiness. 

Section B 
The teacher chants the rhythm sequence in usual triple using BAH. 

The teacher and students chan~ class patterns and individual patterns in usual triple using BAH. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 
Follow the same directions outlined for Section A, Criterion 1. 

VERBAL ASSOCIATION 

Section A 

RHYTHM UNIT 2 

MACRO/MICROBEATS/USUAL DUPLE AND TRIPLE 

The teacher chants the rhythm sequence in usual duple for Criterion 1 and in usual triple for Criterion 
2 using rhythm syllables. 

The teacher chants the class patterns and individual patterns in usual duple for Criterion 1 and in usual 
triple for Criterion 2 using rhythm syllables. 
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The students do not chant class patterns or individual patterns. They respond by only answering 

questions about class patterns and individual patterns. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 

The student names the function but not always the meter of the individual pattern. For example, always 

macrolmicrobeat and occasionally usual duple. That is, not every student needs to name the meter all the 
time. The purpose of Section A is 1) to allow students time to become familiar with the names and sounds 

of rhythm syllables before they are asked to chant patterns using rhythm syllables in Sections B and C and 
2) to teach students to learn and say the names of different meters and different pattern functions. 

1. Chant the rhythm sequence in usual duple using rhythm syllables. 

2. Explain to students the meter is usual duple because the rhythm sequence included DUDE DUDE. 
Ask students to say the words usual duple. 

3. Explain to students that macrobeats are chanted DU and microbeats are chanted DE. Chant various 
class patterns in usual duple as students move their arms, hands, legs, and feet and differentiate 
between macrobeats and microbeats. 

4. Explain to students that if they hear you chant every DU they are audiating and noTA's, then what 
they are hearing is a macro/microbeat pattern (m/m for short). Have the students say m/m. 

5. Tell students to say mlm if you chant a macro/micro beat pattern and to say no if you chant something 

else. 

6. Demonstrate using various class patterns. 

7. Continue with individual patterns. When teaching individual patterns, be sure to mark students in 
both the teaching mode and the evaluation mode. Even though students do not respond by chanting, 
the teacher, using standard gestures, indicates to students when to breathe and when to speak the 
answer in both the teaching mode and the evaluation mode. In that way, the teacher and student will 
answer the question together in the teaching mode, and the student will answer the question alone 
with confidence in the evaluation mode. 

Criterion 2 

The student names the function but not always the meter of the individual pattern. For example, always 
macrolmicrobeat and occasionally usual triple. That is, not every student needs to name the meter all the 
time. The purpose of Section A is 1) to allow students time to become familiar with the names and sounds 

of rhythm syllables before they are asked to chant patterns using rhythm syllables in Sections B and C and 
2) to teach students to learn and say the names of different meters and different pattern functions. 

1. Chant the rhythm sequence in usual triple using rhythm syllables. 

2. Explain to students the meter is usual triple because the rhythm sequence included DU DA DI DU 
DA Dl. Ask students to say the words usual triple. 

3. Explain to students that macrobeats are chanted DU and microbeats are chanted DA Dl. Chant 
various class patterns in usual triple meter as students move their arms, hands, legs, and feet and dif
ferentiate between macrobeats and microbeats. 
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4. Ask students if they remember an m/m pattern in duple meter. Remind them that if they heard you 
chant every DU they were audiating and noTA's, then what they were hearing was an m/m pattern 
(macro/microbeat pattern) in duple meter. Explain that in triple meter, an m/m pattern works the 
same way except there is something else they must listen for. An m/m pattern in triple meter has no 
DI's without DA's or no DA's without DI's. 

5. Tell students to say m/m if you chant a macro/microbeat pattern and to say no if you chant something 
else. 

6. Demonstrate using various class patterns. 

7. Continue with individual patterns. When teaching individual patterns, be sure to mark students in 
both the teaching mode and the evaluation mode. Even though students do not respond by chanting, 
the teacher, using standard gestures, indicates to students when to breathe and when to speak the 
answer in both the teaching mode and the evaluation mode. In that way, the teacher and student will 
answer the question together in the teaching mode, and the student will answer the question alone 
with confidence in the evaluation mode. 

Rhythm syllables, with a few possible exceptions to be indicated, must always be chanted by the 
teacher and students, not spoken. 

The same individual pattern should not be performed successively for different students, because a 
student may simply echo, without audiating, the answer given by the student who just responded to the 
question. When it is not possible to perform individual patterns of different difficulty levels because all 
students are initially responding to the easy pattern, a class pattern (or dialogue pattern) should be chant
ed between each performance of the easy pattern. If you are in doubt about whether a student guessed the 
correct response, you may ask the student how he or she decided on the answer, offering guidance as 
necessary. Nevertheless, the repetition of answers reinforces rote learning, which is a necessary readiness for 
learning how to audiate. 

To move through a criterion with greater rapidity, an individual pattern need not always be chanted to 
a student. Different students may be asked different questions about the same individual pattern chanted 
to only one student. 

Section B 
The teacher chants the rhythm sequence in usual duple using rhythm syllables. 

The teacher and students chant class patterns and individual patterns in usual duple using rhythm 
syllables. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 
1. Chant the rhythm sequence in usual duple using rhythm syllables. 

2. Explain to the class that you are going to chant a rhythm pattern using rhythm syllables and you want 
them to chant the same rhythm pattern using rhythm syllables. 

3. Using rhythm syllables, chant a class pattern that is four macrobeats in length. Gesture to students 
when to breathe on the fourth macrobeat and then have them begin to chant the pattern on the fol
lowing macrobeat. 

123 



4. Continue with individual students following the same directions. When teaching individual patterns, 
be sure to mark in both the teaching mode (chanting in duet with the individual student) and then 
the evaluation mode (the student chanting solo). 

Before asking young students to respond to class and individual patterns, once again it may be helpful 
to demonstrate to students how to move, emphasizing the weight of the body, in usual duple to macro beats 
using their feet and legs as they are moving to microbeats using their arms and hands. 

Students should move to macrobeats and microbeats as they perform rhythm patterns in the first one 
or two rhythm units, that is, until they are able to "audiate" their movements. Unless students are flexible 
and can move their whole bodies freely in continuous flowing movement, they probably will not have the 
coordination to maintain a consistent tempo as they move to macrobeats and microbeats. 

Students should not be expected to be moving continuously to macrobeats and microbeats during the 
entire 10 minutes of learning sequence activities. They will move awhile, stop awhile, move awhile, and so 
on. When they are asked to perform an individual pattern, however, they should move to macrobeats and 
microbeats as they are chanting the individual pattern. 

If students do not have the readiness to move to macrobeats and microbeats in a coordinated manner 
while maintaining a consistent tempo, it is recommended that techniques found in jump Right In: The Early 
Childhood Music Curriculum be used to prepare students for rhythm learning sequence activities. All of the 
techniques are adaptable for use with older students. Also, there is an abundance of activities found in jump 
Right In: The Music Curriculum that are specifically designed to assist students in acquiring rhythm 
readiness. 

Section C 
The teacher chants the rhythm sequence in usual triple using rhythm syllables. 

The teacher and students chant class patterns and individual patterns in usual triple using rhythm 

syllables. 

The students are marked in the teaching mode and in the evaluation mode. 

Criterion 1 
Follow the same directions outlined for Section B, Criterion 1. 

AURAL/ORAL 

Section A 

RHYTHM UNIT 3 

MACRO/MICROBEATS AND DIVISIONS/ 
ELONGATIONS/USUAL DUPLE AND TRIPLE 

The teacher chants the rhythm sequence in usual duple using BAH. 

The teacher and students chant class patterns and individual patterns in usual duple using BAH. 

The students are marked in the teaching mode and in the evaluation mode. 

Criteria 1 and 2 
1. Chant the rhythm sequence in usual duple using BAH. 
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